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Another proof of the tendency to measure educational
product is evidenced by the rapidity with which objective
scales for measuring achievement in the various school
subjects have been evolved. By means of these scales
it is proposed to estimate progress from time" to time
and to compare results obtained by the use of various
methods in teaching. In scales, as in school surveys, it
is product that is being studied and not process. Such
methods of evaluation are a very practicable help since
they obviate the use of subjective and hence very un-
reliable standards. But they throw no light whatsoever
upon the reasons for success or failure, nor is much clue
given in explanation of the advantage which one method
or one system has over another. Measuring scales make
it possible to compare an individual's ability with a norm
for his age, or with the achievement of any other individ-
ual, and to gauge his own progress from time to time,
but they do not touch upon the mental processes in-
volved in any activity. They are concerned with com-
plex achievements, not with the separate aspects of
mental life, hence they are of little use in the study of
problem cases.

The inadequacy of this type of investigation may be
illustrated by discussing briefly the problems of retarda-
tion and elimination, both naturally related to our present
subject. We may judge of their seriousness and practical
import by the number of published studies dealing with
these topics. Retardation has been discussed from the
standpoint of its extent, both in terms of the percentage
of the school population that is retarded and the number
of years of retardation. Very little study has been made,
however, of the causes of retardation or the characteristics
of retarded individuals. It seems strange, indeed, that
no one has endeavored to make any thorough analysis of
this problem from the standpoint of causation, an analysis